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Communication and Language Audit – Pre-Reception
	Environment
	Yes/No 
	Comments

	The children are reflected in the activities and resources e.g., there are books that represent their cultural heritage, family structure and interests.
	
	

	There are dual language books and resources that reflect the diversity of your community and others.
	
	

	There are clear examples of where talk and listening are valued, for example children’s questions and comments are followed up on and lead to rich conversations. Resources, routines and activities are planned to reflect these conversations. Practitioners take time to listen to the children. 
	
	

	Inviting, cosy nooks where children can retreat to, share stories or just observe what is happening around them are present. More than a book corner.
	
	

	Children are given time to talk in a variety of different contexts, from large to small groups, on an individual basis and at outdoor activities.
	
	

	There are regular real hands-on experiences which enable children to engage using their senses, using touch, taste, hearing, sight and smell. These includes visitors to the setting and visits away from the setting.
	
	

	[bookmark: _Hlk92889247][bookmark: _Hlk92889266]Books are inviting, developmentally appropriate and easily accessible.
	
	

	Puppets, peg dolls, loose parts and small world props are set up to retell stories and are available.
	
	

	Background noise is limited during group activities so children can focus on sounds and words.
	
	

	There are regular, planned story times, allowing children to focus, understand the meaning of words and link them to the context of the book. All books are chosen with a purpose in mind. For example, vocabulary, rhyme, alliteration.
	
	

	The Role of the Adult
	Yes/No
	Comments

	The adults’ model positive interactions with children and colleagues, where all feel valued.
	
	

	The adults understand the stages and milestones associated with language development and how best to support language during these stages.
	
	

	The adults recognise when a child needs additional support and what support is appropriate. 
	
	

	The adults know the children well, for example their interests, likes and dislikes and family background.
	
	

	Positive relationships are formed with the child for example the child feels happy and safe in the setting and will go to an adult to ask for help if needed.
	
	

	Positive relationships are formed with the family for example during transition into the setting, offering support where needed and by having open two-way communications about the child.
	
	

	There is an understanding that children will join settings with different experiences, from varied home learning environments and cultures.
	
	

	Practitioners adapt their language to meet the individual needs of the child.
	
	

	Practitioners get down to a child’s level when talking to children. Inside and outside.
	
	

	Adults build on and expand vocabulary, repeating back sentences, adding additional words or modelling correct pronunciation, as appropriate to the needs of the child.
	
	

	Adults model language associated with feelings and actions, allowing children to hear them in the correct context.
	
	

	Consideration is given to those who speak English as a second language.
	
	

	Parents of children with English as a second language are communicated with to gain a sense of the child’s development and interests.
	
	

	Parents are invited to read books in the child’s home language either virtually or in person.
	
	

	Children are motivated to speak through inspiring experiences.
	
	

	The children are safe, happy and inspired to talk, listen, play and learn.
	
	

	Leadership
	Yes/No 
	Comments

	Leaders know staff well, identifying their strengths and areas for development.
	
	

	Strategies are implemented to support training and development.
	
	

	Practise and provision are regularly discussed, allowing development of individuals and the team.
	
	

	The effectiveness of the environment in promoting Characteristics of Effective Learning skills is regularly evaluated. This informs planning.
	
	

	Leaders understand the need for staff to know children well and to form strong attachments
	
	

	The role that the family plays in Communication and Language development prioritised and supported for example information is shared as to how the family can best support at home.
	
	

	Ideas, progress, interests and Characteristics of Effective Learning are shared with and from home
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